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Wiliam, D. (2011). Embedded Formative Assessment (1st ed., pp. 27-50). Bloomington: Solution Tree 
Press. 
Type of Piece : Book Chapter 
 
SUMMARY 
Formative assessment is one such instrument and the author sets out to unpack the 
definition of the term and shows how complex it is to define. He believes assessment is “the 
bridge between teaching and learning” (Wiliam, n.d.)	  
 Wiliam traces the evolution of the term formative assessment (in contrast with the old norm 
based assessment) and concludes it’s not what kind of process it involves but how 
intelligently it’s used.  
   
He surveys several studies that have been done with students on the use of formative 
assessment over the years to try and form a clear breakdown of its strategies. The author has 
broken this into five parts dedicating a chapter to each. He looks critically at different 
approaches to professional development of teachers and the educational development 
theories they assume. But he concludes that teaching is about ‘engineering a great learning 
environment for students’ (Wiliam, n.d.)	  
 What resonated most powerfully with me is his emphasis on teaching as an unpredictable 
art and as much as we need quality and effective teachers the greatest way of improving 
student learning is by continuous assessment. 
 
 
REALATIONSHIP TO COURSE  
 My short classroom experience to date has been of volatility and constant surprise, 
constantly wondering whether any learning is actually going on. William’s work engages 
with this reality. 
It doesn’t change my thinking directly but it reinforced the complexities of teaching, and the 
need to be continually evolving, questioning and assessing. The reading reassures me that 
teaching is not magic, there is no rhyme or reason why some students are not learning so we 
have to keep adapting our teaching to come up with solutions, and the way to do this is by 
continually assessing our students. 
 
 
 



REALATIONSHIP TO PRACTICE  
While the reading doesn’t refer to Maori and Pacific students, it does emphasize meeting 
students where they are in their distinctive cultural and social setting. He uses three key 
processes – ‘finding where learners are in their learning, where they are going and how to get 
there’	  (Wiliam, n.d.)This is a valuable template for classroom practice. In teaching art, using 
this practice, the focus goes on finding resources to match and engage the stage my students 
have reached on their learning journey.  For example, finding artist models that are 
culturally relevant, art techniques that are accessible and achievable as forms of expression.    
‘Good process requires good instruments, and instruments are useless unless they are used 
intelligently’.	  (Wiliam, n.d.) 
 
 
 
 
 
 
 
Fraser, D. & Hill, M. (2017). The Professional Practice of teaching in New Zealand (1st ed., pp. 155-
177). South Melbourne, Vic.: Cengage Learning. 
Type of piece : Book Chapter 
 
SUMMARY 
The author demonstrates how crucial good assessment is for learning and teaching, and 
what are some effective ways to practically go about this in the classroom. She also 
investigates the complex differences in terminology that are used in the field of assessment 
and how these differences have a massive impact on learning and teaching. For example the 
terms assessment and evaluation are often used interchangeably though they have different 
meanings. Assessment is the overall information gathered by the teacher about the student’s 
progress to formulate a decision on the direction of future learning, whereas evaluation is 
deciding whether and how well anything has been learnt, usually expressed through a 
numerical grade.  She advances her argument through an extensive series of case studies in 
different subject areas, including the voices of both students and teachers, using verbatim 
quotes. 
  
 
Hill’s key findings include the following: Teachers need a wide range of assessment practices 
to make this effective. There needs to be clear communication from the teacher on what 
success looks like. Using examples of this is very effective. In visual arts we do this by lining 
classroom walls with final boards from previous students.  
The importance of student’s own self-reflection and peer evaluation enables clear goals to be 
set. Feedback is central to student achievement and this needs to be done by peers, teachers, 
whanau and communities. This feedback with whanau needs to happen on a very honest 
positive level. The more a student is involved in this descriptive feedback the more 



motivation they have to learn. Less grades (evaluative) and more descriptive feedback 
significantly enhances student learning. Students deeper understanding and involvement in 
what they are learning gives them a much more future positive outlook. 
 
Central to this is student’s understanding of the learning intention. Giving students more 
responsibility for their learning has a much higher success rate. Collaborative learning, 
especially for Maori students, is very successful as is ‘ conversational communities’ (Hall and 
Burke 2003). This seems so central to me in the classroom, where the dialogue created 
amongst students, teachers and peers nurtures a safe and trusting environment where the 
‘the teacher’s voice is one amongst many ‘(Hill, 2017) 
 
 
REALATIONSHIP TO COURSE  
 The reading highlighted very clearly the need for good assessment especially for priority 
learners and demonstrated with useful exemplars how this could be carried out in the 
classroom environment. It also outlines assessment and its effectiveness within the context 
of New Zealand. 
  
The importance of students taking more responsibility for their learning was the major issue 
raised for me. Teachers inevitably bring cultural assumptions when meeting with 
communities and whanau. The challenge is to be constantly checking, identifying and 
critiquing those assumptions. Hill’s reading underlined just how daunting a challenge that is. 
I thought I knew that but the reading encouraged me to develop the discipline of doing that 
on a practical, daily basis in the classroom. 
 
  
 
REALATIONSHIP TO PRACTICE  
I was surprised to realize how much responsibility Hill expected from students for their own 
assessment and goal setting. I would guess that anyone conditioned as I was by a teacher 
dependent educational culture would share that surprise. Hill offers several approaches that 
would enhance visual arts teaching: interactive formative assessment; the use of exemplars of 
what success looks like, open honest dialogue with whanau and community; creating good 
learning environments; teaching students how to critique each others work as a form of peer 
assessment. 
 
I like the example set out by Miss Rapira by inviting whanau and parents to write out two 
compliments on each of the student art work in an exhibition environment. This is a 
fantastic positive way for students to experience feedback, reaching out further into the 
community. Praise in the visual arts I feel is central in building confidence in students and 
this in turns is central to gaining self-esteem, which we know is always significant in student 
achievement. 



 
The second example that Ms Tockner uses in her class is very interesting in generating 
feedback in class in more of a digital format, and I think this could be incredibly helpful at a 
more junior level. 
 
This importance of feedback within a visual art environment is absolutely necessary, not 
only as something that then extends into an individual’s art practice but also for enabling 
students to start creating a dialogue at a much deeper level, connecting with much more 
abstract concepts and finding a language around that. It also starts developing student’s 
social skills - namely the ability to interact honestly and at depth and to handle criticism in a 
constructive, non-defensive way. This whole discussion about self-assessment as a critical 
component of learning has affected me very personally, because it seems to have been largely 
invisible in my own schooling experience. 
 
 
 
 
Haque, B. (2014). Changing our secondary schools (1st ed., pp. 88-119). Wellington, New Zealand: 
New Zealand Council for Educational Research. 
Type of piece : Book Chapter 
 
SUMMARY 
The author discuses the history surrounding the NCEA, why it was introduced and goes into 
detail about the difficulties surrounding its implementation. 
The key factors that made its implementation so difficult are carefully broken down. 
Opinion was greatly divided; two schools of thought could be clearly seen one for norm 
assessment and the other for standard based assessment. The latter was for NCEA.  Extensive 
quotes from Ministry of Education reports, government ministers and officials are 
employed. 
 
Difficult as the decisions were, many mistakes were made along the way, deeply 
compounded by the fact that there was not enough research and policy set up to implement 
them. A group of rather ill equipped middle management at NZQA were often left with this 
mammoth task, as well as teachers whose job became to write these assessment standards, as 
well as finding the resources and exemplars to maintain it.  
Also analyzed is the pull and resistance with NCEA between academic studies and 
vocational, which is very much part of standard based assessment which allowed more 
flexibility and gave students a chance to obtain credits from a wide area of knowledge who 
had previously failed, ‘ ensuring that all learning was rewarded and fewer learners failed’	  
(Haque, n.d.) 
 
 
 



 
REALATIONSHIP TO COURSE  
 NCEA is based on standard based assessment. One of the main reasons NCEA was rolled 
out was to offer a fairer system of learning for all learners. Having an understanding of how 
this came about and why is fundamental as a new teacher. I found it particularly helpful in 
getting to grips with the political background of it, giving me a much deeper understanding 
going into schools at what feels like still a very contentious method of assessment. 
This division between vocational and academic and how we should be assessing this feels to 
me very directly linked to this course. I firmly believe that we need to give students as many 
options as possible in order to reach goals that they may not even have imagined or 
formulated very clearly.   I also want all students to have success in secondary education and 
to leave school with choices open to them and   a desire to be lifetime learners. So this “multi 
field” qualification part of the NCEA system, especially for vocational studies, needs to be 
carefully designed for each student so they are not too quickly directed down the road of 
vocational studies only. I observe this happening too frequently. 
 
 
 The biggest implication all this raises for me is the divide between vocational and academic 
study and how this is assessed and implemented. There seems to be a great divide and 
confusion around NCEA, which I find a little alarming, as this is the only education system 
for most youth in New Zealand. But this divide in my opinion is really a large part of what 
makes up the nature of being a teacher. You have to bring your pedagogy to this practice and 
we are never going to agree on all things, but the dumbing down of NCEA because of its 
credit system with vocational standards is old fashioned. This is something that happens a 
lot in the visual arts and feels archaic. We need to equip our students with a very different 
skill set from earlier generations, and this will come from all these different threads of 
learning, whether labeled vocational or academic. Students need resources from all these 
streams to cope creatively in a world and workforce of constant change. 
 
This reading is probably the one that confronted me most strongly with the political reality 
of the career I seek to enter; the risk of getting caught in ideological traps, arguments  and 
diversions, locked on one side or other of the divide,  rather than focusing on the 
development of all my students, however they might be labeled. 
  
 
REALATIONSHIP TO PRACTICE  
The challenge this reading poses to me for classroom practice is to find a way of teaching 
visual arts that doesn’t fall into the either – or divisions of academic and vocational. Art by 
definition is about inspiration and practicality, achieving something concrete and abstract. 
It’s a discipline and a skill that bridges both sides of the divide that NCEA defined and 
opened up. The arts classroom is the crucible in which these separations can be addressed 
and shown to be false labels. 



 
 
 
 
 
 
Graham, James; Meyer, Luanna H; McKenzie, Lynanne; McClure, John and Weir, Kirsty F. 
Maori and Pacific Secondary Student and Parent Perspectives on Achievement, Motivation 
and NCEA [online]. Assessment Matters, Vol. 2, 2010: 132-157.  
Type of piece : Research article 
 
SUMMARY 
There is still a large disparity in achievement standards between Maori and Pakeha students, 
even though NCEA, which is standard based assessment, has improved this. This article is 
part of a larger body of research that looks at why there still exist such inequities with Maori 
and Pacific students by asking students and parents about the current NCEA system. 
The authors employed a  Kaupapa research approach,  based around  six key elements that 
reflect a Maori belief system and used  in this educational intervention. They interviewed 
Maori and Pacific students and their parents. The findings rated the NCEA system highly, 
“overwhelmingly “preferred over a norm referenced assessment seen as “confrontational 
and alienating” and a mismatch of cultural values. “The competitive goal structure directly 
contradicts a key cultural value of Maori and Pacific people; namely the collective good.” In 
short, if my success requires you to fail, nothing is achieved. 
 
REALATIONSHIP TO COURSE  
 
 “Our course has been specifically designed to prepare us as new teachers to go out and make 
significant improvements in students from all backgrounds especially priority learners.”  
This is the university website’s description of our course. This article could have been 
written just for us! 
 
That as much as standard based assessment has made fast improvements in Maori and 
Pacific learners, there is still much work to be done in improving results for these learners. 
The New Zealand education system still works within a very western system with its British 
colonial heritage. We now know that this does necessarily work for more collectivist cultures 
like Maori and Pacific students, where by the community and whanau are more important 
that the individual and the “I” is always first defined by the “we”. 
Our current education system still measures progress and performance with weighting 
towards a Eurocentric Pakeha world, even though there have been massive efforts to try and 
rethink and restructure our systems of measurements of assessment to be culturally 
appropriate. This research says bluntly we have a long way to go in doing justice to students 
who have to survive in a bicultural world, even when their educational system doesn’t yet 
know how to equip them for that reality.  



 
 Several points in the article showed up some cultural assumptions I had made. One in 
particular was the idea that Maori and Pacific students weren’t afraid to do well in front of 
each other and that very kiwi idea of hiding your success so as not to come across as a show 
off was in actual fact not true.  The research showed that achievement was seen as form of 
encouragement to do collectively all do well. 
The other new insight for me was the desire from students wanting you to push them more 
and not just show them the easy way. I don’t remember feeling that motivated as a teenager 
and would have possibly taken the easier way round unless it was something that I was 
particularly passionate about. Finding these passions or even that level in engagement is 
exciting if these students are willing to meet you with such a thirst in exploration. 
 
 
REALATIONSHIP TO PRACTICE  
 Many parts of standard based assessment work well within both these cultures but there 
many areas that need improvement by individual teachers and schools. There needs to be 
more clarity in understanding of how NCEA works with students, especially in junior 
schools and whanau.  
 
The research in this article strengthens the idea that standard based assessment is 
particularly effective for Maori and Pacific students when discussing student motivation and 
achievement, and this idea of a collective success is very much aligned with Maori beliefs.   
  
Relating this reading relate to my practice within a school has some immediate connections 
to teaching visual arts. I really need to keep setting very high goals so in visual arts I can give 
students every need opportunity to have them access their creativity and develop the skill set 
in their craft to explore this. To do this I need to provide a way in for them, that is not 
necessarily born out of a Pakeha mindset. I won’t be able to do this alone, but will need to 
draw on resource people from appropriate cultures outside my own. That will involve 
bringing in the work and ideas of artists, whanau, community leaders, and role models, past 
students. 
 
 
 
 
 
 
 
 
 


